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Call to Grow 

“To grow in the work of teaching, teachers 
must themselves be constantly learning, 
learning more about each of their students, 
learning more about the subjects they 
teach and the worlds explored in their 
academic areas, learning more about what 
works with different kinds of learners” 
(Starratt, 2010, p. 31) 

 



Professional Development 

What do you feel are the core 
components of effective 
professional development and its 
organization for your staff? 
 

 



Foundational Principles of High 
School Redesign 
• Mastery Learning 

• Rigorous & Relevant Curriculum 

• Personalization 

• Flexible Learning Environments 

• Educator Roles & Professional Development 

• Meaningful relationships 

• Home and Community Involvement 

• Assessment 

• Welcoming, Caring Respectful and Safe 



With a focus on Educator Roles 
and Professional Development 
• structures are created to better support new types of learning 

relationships   

• collaboration and shared decision making are encouraged  

• administrators participate in the learning community and 
expand their leadership roles  

• teachers build and have access to a growing repertoire of 
approaches to learning  

• teachers work together to improve the design and delivery of 
the curriculum. 
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Re-Thinking Professional 
Development 

“The time has passed for professional 
development programs that rely on one-shot 
workshops to improve teacher practice.” 
(Goldenberg & Gallimore, 1991, p.69).  



Setting the Context 

Centennial High School 

• Relatively new (est. Sept 2004) 

• Staff 

• 100 teaching/ 20 support staff 

• 1 principal/ 3 Assistant Principals 

• Students 

• 1800 grades 10-12 

• Heterogeneous (Mix between academic and skills) 

• Community 

• SE Calgary- Mid to High SES 

 

 

 

 

 



Professional Development 

• Committee run 

• Members from each of the 
PLC’s(departments) 

• AP supports the committee 

• Includes individuals from support staff 

• 10 non-instructional days  

• (2-4 professional development days) a year 
 



Mission  

Planting seeds of Innovation 
• promoting innovation of practice through 

collaboration 

• Nudging/rubbing elbows 

Cross pollination 
• making our work visible for others 

• Organize whole staff structures for this to 
occur 

Our job: provide time and organizational 
opportunities for this to happen 

 



Guiding Principles 

• Moves away from the one shot workshop 

• Embedded and ongoing 

• Given a priority 

• Offers meaningful choice and autonomy 

• Contextual considerations 

• Provides room for adaptation 

• Opens classroom doors and practice 

• Requires long term planning 

• Involves formative and summative evaluations of 
the PD 
 



Implementation Plan 

 



Empowering Staff by Letting 
Go 
Move from accountability framework to 
structures which promote responsibility for 
professional growth  

 

“Accountability is the remainder that is left 
when responsibility has been subtracted” 
(Hargreaves & Shirley, 2012, p.62) 

 



Image of the Teacher 

Embrace that teachers are: 
• trustworthy 

• well meaning  

• extremely busy 

• competent 

• strong 

• inventive 

• full of ideas 

If provided with the appropriate support, many will 
participate in programs and activities beyond the scope 
of their contracted duties, creating an authentic 
learning environment where they are meeting their 
moral obligations as educators.  



Letting Go by Providing Choice 

Keeping in Mind: 

• Every context is different  

• Each individual has specific needs that are 
very difficult to meet in a one-size fits all 
approach 

 

 



Choice 

What 

Context 
Specific 

Who 

CORE Group 

How 

Evidence Based 
• Action 

Research 
• PLC 
• Peer Coaching 



Evidence Based Professional 
Learning 
• Problems of practice are at the center of the learning 

conversations. 

• Three approaches: 

• Action Research 

• Professional Learning Communities 

• Peer Coaching 
 

All staff become co-researchers of 
learning 



Teachers as Co-researchers of 
Learning 
• Evidence based 

approach 

• Bring a problem of 
practice to focus your 
conversation 

• Lines can be defined 

• Lines can be blurred 

• Center your 
conversation on learning 
 

Action Research 

Peer Coaching 

PLC 



Innovation through Collaboration 

“Giving away or openly sharing your best 
ideas with other[s]. . . keeps you on your 
toes and make you keep on innovating 
further in order to stay ahead.” (Hargreaves, 
2012, p. 86) 

 



Setting the Expectation of 
Collaboration 
• Staff are expected to work together 

• Staff choose with whom they will work 

• May be someone from outside of the building 

• Leads to: 

• open conversations,  

• generating new ideas and  

• provides the opportunity to share our work with each other. 

 

Avoid the creation of contrived professional groups where staff 
are expected to comply as opposed to becoming engaged with 
their work 



Professional Learning Groups 

• Primary CORE sharing group 

• Secondary support 

 

PD Committee 

Administration 

System Supports 

Department 

Students 

Community CORE 



Problems of Practice- Ideas 

 

Focus on 
Learning 

Student 
Engagement 

Integration 

Making 
Learning 
Visible 

Literacy/ 
Numeracy 

Metacognitive 
Approaches 

Giving 
Effective 

Feedback/ 
Assessment 



Putting it into Practice 

• There are four major ideas that have emerged through our 
experience in the implementation of this plan:  

1. Time must be embedded,  

2. Whole staff events are organized with the intent of 
promoting cross-pollination of ideas  

3. Communication of the vision must be clear  

4. Making the work visible for others must be a primary 
purpose 



Dealing with the Barrier of 
Time 
Our implementation: 

1. shorten instructional time slightly to give time back to 
teachers (we have 30 minutes of contact time Monday 
through Thursday);  

2. meeting times on a monthly basis is modified to provide 
additional professional learning time;  

3. having 10 non- instructional days,  

1. 7 of which are driven by departmental and individual work,  

2. 3 for whole staff events   

4. set aside regularly 10-15 minutes of whole staff meeting 
time or department meeting time to engage in professional 
learning conversations. 



Whole Staff Events 

• the core of whole staff sharing opportunities 

• Removes the physical barrier of silos within the building 

 

• Organize whole staff events to be inclusive 

• use an Ethic of Critique 

 

“By uncovering inherent injustice or dehumanization imbedded in the 
language and structures of society, critical analysts invite others to act 
to redress such injustice” (Starratt, 1991, p. 189). 

 

 

 



Inclusive 

What are some of the 
characteristics that you would 
consider to be essential in the 
organization of inclusive 
professional development? 



Putting our Vision 
into Practice 

Year 1 
 



Introduction/ Selection of PD 
approach 

Teachers as co-researchers of learning 

• Using successfully developed evidence 
based approaches including: 

• Action Research 

• PLC 

• Peer Coaching 



How we Organized the day 

• Opening Discussion (Impact of last PD day)  

• Presentation- Effective PD (Whole staff)  

• Selection of PD approach for next year 
(PLC; Action Research; Peer Coaching)  

• Presentations on PD approaches (Smaller 
Groups) 

• Round table (forming groups/ exploring 
ideas)  
 



Forming Groups and Establishing 
Norms of Interaction 
• Establish norms of interaction 

• Based on Protocol from the School Reform 
Initiative 

• “Forming Ground Rules (Creating Norms)” 

• Asked to make a record of it, Making our 
work visible for others 

http://www.schoolreforminitiative.org/protocols/
http://www.schoolreforminitiative.org/protocols/


Mini Convention 

Cross pollination opportunity 

• Staff provide sessions that they would like 
to run. 

• Interest is gauged from staff through a 
survey 

• Staff sign up 

• Staff attend sessions that are run based on 
choice and need. 

 



Sessions 



Sharing/ Celebration 

Provide an opportunity for staff to: 

1. Share the work they have been engaged in 
throughout the year 

2. Reflect on the work and think about ways they 
might adjust their professional plan for the up 
and coming year 
 



 
 

Putting our Vision 
into Practice 

Year 2 

 



The Adjustment Cycle 

Revisiting, Reviewing and Revising 
• Staff revisit the work that they did 

• New staff are incorporated 

• Expect movement 

• Group did not meet your needs? 
• Change in focus 

• Change who you worked with 

• Re-establish norms of interaction 



PD work at Centennial  
2013-14 
• SPARK program 

• PODS; Inquiry; Cross curricular; Teaching and learning 

• Implementing theatrical technology into the theatre 
classroom 

• Process in artistic language and teaching practices  

• Female Empowerment; Girl Bullying 

• Student engagement; Formative assessment 

• Board work; Cumulative exams 

• Making Learning Visible in High School Science Classes 

 



Feedback 

How does feedback from staff 
inform your decisions about up and 
coming professional development? 



Formative and Summative 
Evaluations 
• Gathering feedback from staff has led to 

many modifications of our initial ideas 
• Collected Data via: 
• Survey Monkey  
• Keep doing/ Start doing/ Stop doing  
• Informal conversations 

• Teachers assess their own professional 
growth to make adjustments 

http://www.surveymonkey.com/s/DWV7CP9


Feedback from staff 

• Community Enhancement 

• Personalization of Learning 

• Addressing Critical Needs 

 



Communication  

• It is through strong communication where misconceptions and 
ideas are addressed and clarified for staff.  

• In the absence of clear information individuals are likely to 
generate and share misinformation. 

Enhancing Communication 

• creation of posters to be distributed through work spaces in 
the building to help make visible the mission and goals of the 
professional learning,  

• distribution of a summative report to all Learning Leaders 
from each department in the building,  

• the creation of an orientation handout for new staff.  



 
 

Putting our Vision 
into Practice 

Year 3 

 



Adjustments for year three 

• Enhanced communication 

• Making our work more visible 

• #yotespd 

 

• Different sharing opportunity 

• Edcamp with Area schools 

• Possible vertical and lateral sharing 

 

 

 



Educator Roles and 
Professional Development 
• structures are created to better support new types of learning 

relationships  

• collaboration and shared decision making are encouraged  

• administrators participate in the learning community and 
expand their leadership roles  

• teachers build and have access to a growing repertoire of 
approaches to learning  

• teachers work together to improve the design and delivery of 
the curriculum. 
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Closing Thoughts 

•Ideas? 

•Comments? 

•Suggestions? 
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